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Pupil Premium Strategy Statement  2021-2022 

This statement details our school’s use of pupil premium (and recovery premium ) 
funding  for the 2021 to 2022 academic year  to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Penn Hall School 

Number of pupils in school  110 

Proportion (%) of pupil premium eligible pupils 50% 

Academic year/years that our current pupil premium strategy 
plan covers  

2021-2022 
to 2024-2025 

Date this statement was published  

Date on which it will be reviewed  

Statement authorised by Mrs S Wilkinson 

Pupil premium lead Mrs S Wilkinson / Mrs E 
Gilham 

Governor  lead Mrs T Wilkinson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £66,955 

Recovery premium funding allocation this academic year £15,950 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£82,905 
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Part A: Pupil premium strategy plan 

Statement of intent 

We  are committed to meeting the pastoral, social and academic needs of all of the pupils 
within our caring special school environment. We have high aspirations for our pupils and 
believe that no child or young person should be left behind. We recognise that the progress 
and achievement of some pupils may be impacted upon by social disadvantage. In making 
provision for socially disadvantaged pupils, we recognise that not all pupils who receive free 
school meals will be socially disadvantaged.  We also recognise that not all pupils who are 
socially disadvantaged are registered or qualify for free school meals. We reserve the right to 
allocate the Pupil Premium funding to support any pupil or groups of pupils the school has 
legitimately identified as being socially disadvantaged.  

Every child, including those who may be considered socially disadvantaged, is valued, 
respected and entitled to develop to his/her personal best, irrespective of need. Our Pupil 
Premium Strategy is based upon the recommendations outlined in The EEF Guide to the Pupil 
Premium which aims to support schools in spending their Pupil Premium to maximise the 
benefit for their students. The report recommends that schools take a tiered approach to Pupil 
Premium spending. Quality First Teaching should be the top priority, including professional 
development, training and support for early career teachers and recruitment and retention. 
Targeted support for struggling pupils should also be a key component of an effective Pupil 
Premium strategy; as well as strategies that relate to non-academic factors, including 
improving attendance, behaviour and social and emotional support. 

Objectives at the heart of our Pupil Premium Strategy 

• To ensure quality first teaching for all (with a  particular focus early reading and 
number) so that  disadvantaged pupils  realise their full potential, ensuring that 
progress and achievement is in line with non-pupil premium pupils.  

• To ensure that pupil well being is high and conducive to learning 
• To improve communication and social skills 
• To allow equal access to all activities (curriculum and extended schools, eg, residentials)  
• To reduce the impact of behaviours that challenge on learning and development  by 

equipping pupils with coping strategies to support them in regulating their own 
emotions and behaviour.  

• To provide early intervention for families in order to reduce the impact of barriers to 
learning caused for instance by complex and sometimes chaotic family lives and poor 
school attendance. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 All of our pupils (those who are disadvantaged and those who are not) require 
quality first teaching as a priority to ensure that they make optimum progress 
towards their personalised learning goals. 

2 Our disadvantaged children’s progress in phonics knowledge and the application 
of this to reading skills is variable, in part due to the challenges of lockdown and 
remote learning. 

3 Through periods of remote learning our disadvantaged children were less able 
to engage with high quality physical resources which supported their 
understanding of cardinal number and early mathematics. As a result in some 
cases their basic number knowledge does not provide  a secure foundation on 
which to build. 

4 Our disadvantaged pupils generally face greater challenges around 
communication and expressing their needs than their peers. These challenges 
include being non-verbal, having limited expressive and / or receptive  language 
skills  and having social interaction difficulties. 

5 Our observations and analysis of behaviour incident reporting forms  indicate 
that our disadvantaged pupils demonstrate a reduced ability to self-regulate 
their behaviour and experience greater difficulties around sensory processing 
than their non disadvantaged peers. 

6 As a result of lockdown a significant number of our disadvantaged  children are 
presenting with increased  needs relating to their social, emotional and mental 
health 

7 Many children have limited access to their local community due to health and/or 
behavioural / and or sensory processing  needs. This means that they lack 
opportunities to explore their environment and develop wider cultural capital. 

8 Complex family situations may mean that parents lack the confidence and / or  
skills to meet their children’s complex needs and to access relevant support and 
services. Families may lack confidence to interact with school and attendance of 
disadvantaged peers may be less good than that of their non disadvantaged 
peers. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 
we will measure whether they have been achieved. 

Intended outcome Success criteria 

Staff have appropriate knowledge 
and skills to provide high quality 
teaching at every stage of their 
career.  

• Staff provide high quality teaching; pupils achieve 
well and make good progress relative to their 
starting points as identified through baseline 
assessments. 

All children for whom it is 
relevant will have access to a 
systematic synthetic phonics  
programme (SSP) and materials 
which support them to make at 
least good progress in reading. 

• Teachers are confident in delivering a high quality 
SSP approach to the teaching of phonics. This 
means that children learn to identify phonemes, 
associate them with graphemes and to blend and 
segment these to acquire text-based literacy skills. 

Children will develop their 
understanding and application of 
number through the use of high-
quality manipulatives   

• Children are able to demonstrate and use 
manipulatives to support their mathematical 
understanding and to ensure a firm foundation of 
basic number knowledge. 

Children will have access to a 
high quality total communication 
environment in school. Strategies 
used in school will shared with 
parents / carers at home. 

• Children have appropriate strategies in place to be 
able to make themselves understood  at school, in 
the community and at home. 

We will further develop our 
positive approach to behaviour 
support so that our pupils are 
ready to learn. We will establish a 
Positive Behaviour Support team 
within school. 

• Individual Behaviour support plans are high quality 
with an emphasis on effective communication and 
de escalation . They will be delivered consistently 
by  every member of staff working with an 
individual. We will have TeamTeach trainers within 
our staff team who will provide ongoing training, 
support and will model best practice. 

Establish a mental health / well 
being support team in school 

• A member of SLT will be trained and identified as a 
Senior Mental Health Lead. 

• Training will be provided for key staff to enable the 
delivery of targeted interventions to support 
children with emotional / mental health difficulties. 

All families feel supported and 
able to meet their children’s 
complex needs. Families engage 
well with  school and attendance 
issues are minimised. 
 
 

• Targeted support for families enables them to feel 
more confident to meet the needs of their children. 
This in turn impacts positively on children’s 
wellbeing and attendance. 

• There are no significant gaps in disadvantaged 
pupils’ attendance when compared to their to their 
peers – including for persistent absence.  

• School attendance remains above the national 
average for special schools.  

 

Children will have access to a 
range of cultural activities related 

• Children experience a range of high-
quality experiences and events related to curriculum 
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to the community and external 
visitors to school that enrich their 
learning 

areas both within  the local community and from 
professionals in specialist disciplines which enable 
them to generalise understanding and provides 
opportunities to develop practical skills.  

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 
academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £3875 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Early Career Teachers 
engage with Early Career 
Framework, supported 
by Early Career Mentor 
and Induction Tutor –  

The Early career framework - GOV.UK 
(www.gov.uk) underpins a new 
entitlement for 2 years of professional 
development designed to help early 
career teachers develop their practice, 
knowledge and working habits. 
ECT completes induction training and 
meets Teachers Standards as  evidenced 
through progress meetings and formal 
assessment. 1 day per half term funded 
for school specific training and 
development to support pupils in their 
learning. 

1 

Ensure consistent and 
effective application of 
Numicon programme 
across the school to 
underpin the 
mathematics curriculum 
including revised CPD 
for staff and a focus for 
leaders’ monitoring. 
Purchase online training  
 

Effective whole school implementation of 
Numicon has been proven to have a 
positive impact on children’s 
mathematics achievement. Please see 
Numicon Case Studies and Research : 
Primary: Oxford University Press 
(oup.com) 
Numicon   focuses on active, practical 
approaches consistent with needs of 
SEND pupils. Please see Numicon Big 
Ideas, Primary School Maths Resources 
(oup.com) 

1, 3 

Refresh training and 
resources to support the 
delivery of  Read Write 
Inc. (RWI.) in early years 
– key stage 3 with CPD 
for staff and focus for 
leaders’ monitoring. 

The EEF identifies Phonics as having high 
impact for low cost based on extensive 
evidence. Phonics | EEF  
Phonics has a positive impact overall (+5 
months) and is important in the 
development of early reading skills, 
particularly for disadvantaged children. 

1, 2 

https://global.oup.com/education/content/primary/case-studies/pages/numicon_case_studies?region=uk
https://global.oup.com/education/content/primary/case-studies/pages/numicon_case_studies?region=uk
https://global.oup.com/education/content/primary/case-studies/pages/numicon_case_studies?region=uk
https://global.oup.com/education/content/primary/series/numicon/send/?region=uk
https://global.oup.com/education/content/primary/series/numicon/send/?region=uk
https://global.oup.com/education/content/primary/series/numicon/send/?region=uk
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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Purchase external 
training  from through  
RWI blended training 
package. 
 

Effective whole school implementation of  
RWI has been proven to have a positive 
impact on children’s early reading 
development and ongoing reading skills. 
Please see Case Studies - Ruth Miskin 
Phonics Training 
 

Provide series of twilight 
training sessions around 
Total Communication. 
Replenish resources 
Evaluate impact through 
learning walks and 
lesson observation 
focus. 
Provide parent 
workshops with focus on 
Makaton, using visuals  
and using 
communication aids at 
home. 
 

 4 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £35,455.50 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

School led tutoring for 
identified pupils to 
support ‘catch up’ in 
English and Maths 
 

Evidence suggests that, compared to their 
peers who do not receive tuition, pupils 
who receive small group tuition may make, 
on average, 4 months additional progress 
and pupils who receive one-to-one tuition 
may make, on average, 5 months additional 
progress. This is likely linked to pupils 
receiving more feedback, being more 
engaged and completing work tailored to 
their specific needs. Tutoring can also help 
pupils to build resilience. Research by the 
Education Endowment Foundation (EEF) and 
National Foundation for Educational 
Research shows that individual tuition 
builds pupils’ confidence and provides 
opportunities for staff to identify areas 
requiring specialist support. Many pupils 
find that tutoring offers a safe space to talk 
about concepts they have struggled with in 
the classroom. 

2 and 3 

https://www.ruthmiskin.com/en/about-us/case-studies/
https://www.ruthmiskin.com/en/about-us/case-studies/
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Music Therapy sessions 
for a identified 
students with the most 
complex learning 
/physical disabilities to 
increase motivation, 
lower anxiety, improve 
communication and 
support cognitive 
development 
 

Music therapy is an established 
evidence-based clinical intervention 
delivered by HCPC  registered music 
therapists. Music therapists use music as a 
means to achieve non-musical aims and 
to support a child’s psychological, 
emotional, social, communicative, 
cognitive, physical and sensory needs. 
Both the pupil and therapist adopt an 
active role by playing instruments, 
singing, listening, improvising, song-
writing and engaging in musical 
activities focusing on supporting pupils 
to move towards achieving their 
potential. 
British Association for Music Therapy :: What 
is Music Therapy? (bamt.org) 

4, 7 

The provision of weekly 
music sessions with 
music practitioners 
‘Inclusic’ 
 

Arts participation is defined as involvement 
in artistic and creative activities, such as 
dance, drama, music, painting, or sculpture. 
Arts participation approaches can have a 
positive impact on academic outcomes in 
other areas of the curriculum. There is 
intrinsic value in teaching pupils creative 
and performance skills and ensuring 
disadvantaged pupils access a rich and 
stimulating arts education with arts 
participation acting as a vehicle through 
which pupils can build cultural capital. 

Arts participation | EEF 
(educationendowmentfoundation.org.uk) 

4,6,7 

The provision of Forest 
School / Outdoor 
Learning sessions  
 

The New Economics Foundation (NEF) 
evaluated two schools to highlight how they 
can provide learning opportunities for 
children who typically do not do as well in 
the classroom. The evaluation suggests 
Forest Schools make a difference in the 
following ways: 

Confidence: children had the freedom, time 
and space to learn and demonstrate 
independence 

Social skills: children gained increased 
awareness of the consequences of their 
actions on peers through team activities such 
as sharing tools and participating in play 

Communication: language development 
was prompted by the children’s sensory ex-

4,5,6,7 

https://www.bamt.org/music-therapy/what-is-music-therapy
https://www.bamt.org/music-therapy/what-is-music-therapy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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periences 

Motivation: the woodland tended to fasci-
nate the children and they developed a 
keenness to participate and the ability to 
concentrate over longer periods of time 

Physical skills: these improvements were 
characterised by the development of physical 
stamina and gross and fine motor skills 

Knowledge and understanding: the chil-
dren developed an interest in the natural sur-
roundings and respect for the environment 

30357_Pages (forestresearch.gov.uk) 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £43,660 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Home School Worker 
role increased to four 
days to provide 
support to families 
through direct contact , 
parent support groups, 
support to improve 
attendance and to 
support  parents to feel 
more confident to 
contribute to and 
attend EHCP reviews,  
 

Parental engagement | EEF  
Parental engagement has a positive impact 
on average of 4 months’ additional 
progress. Strategies include programmes 
that focus directly on parents themselves, 
providing training in parenting skills; and 
more intensive programmes for 
disadvantaged families or families in crisis, 
through schools appointing a family liaison 
worker. The reduction 

8 

Purchase SLA with 
Wolverhampton 
attendance team to 
provide support for 
improving attendance 
through the role of an 
EWO. 

In February 2015 the DfE published 
a report ‘The link between absence and 
attainment at KS2 and KS4’. The this and 
shows quite clearly that as students miss 
more lessons in secondary schools, their 
attainment across a range of measure 
declines. The report also shows a similar 

8 

https://www.forestresearch.gov.uk/documents/805/fr0112forestschoolsreport.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
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 effect at KS2 This is useful confirmation of 
what we intuitively know, attendance makes 
a difference to student attainment. 
 
 

Purchase SLA with S4S 
to ensure that 
Safeguarding and Early 
Help processes are 
secure and embedded. 
 

  

 
Provide Level Two 
Team Teach training to 
25 members of staff. 
 

 
Behaviour interventions | EEF  
Behaviour interventions have an impact 
through increasing the time that pupils 
have for learning. The average impact of 
behaviour interventions is four additional 
months’ progress over the course of a year. 

5 

Provide Team Teach 
Train the Trainer 
training to two 
members of staff    

Provide training for a 
Senior Mental Health 
Lead 

Social and emotional learning | EEF  
Social and emotional learning approaches 
have a positive impact, on average, of 4 
months’ additional progress in academic 
outcomes. Social and emotional learning 
(SEL) interventions seek to improve pupils’ 
decision-making skills, interaction with 
others and their self-management of 
emotions. 

6 

Provide training for 
identified members of 
staff in Drawing and 
Talking Therapy  
 

Provide 6 week block  
sessions of Animal 
Assisted Activities 
(Hugglepets in the 
Community) to pupils 
with identified SEMH 
need.   

Purchase SLA from 
Behaviour and 
Counselling Team. 
(Cost TCB) 

  

Provide breakfast foods 
to children and young 
people who may 
otherwise have no food 
to start their day. 
 

Magic Breakfast | EEF 
(educationendowmentfoundation.org.uk) 

8 

Provide school trips at 
no cost to pupils 
eligible for the pupil 
premium and for other 

 7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/magic-breakfast
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pupils for whom the 
financial cost may 
provide a barrier to 
participation. 
 

 
Total budgeted cost: £ 82,540.50 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

Academic year 2020-2021 was highly disrupted by the onset of the Covid 19 pandemic. 

Outcome 1   To ensure that pupils eligible for the pupil premium make academic 
progress which is in line with that of their non PP peers. 

Analysis of progress data (Summer Term 2021) showed that disadvantaged pupils slightly out 
performed their non disadvantaged peers in all domains when progress was measured towards 
EHCP annual steps and outcomes. This is the first academic year in which we have measured 
progress in this way and therefore are unable to make comparisons between this data set and 
that of previous years. 

Outcome 2    To offer support to the child within the context of their family in order to 
reduce the impact their Individual Learning Plans termly. of issues such as attendance, 
housing, short breaks, medical appointments etc. on child’s ability to learn and engage 
and ensure that their basic needs are being met. 

The Home School Worker was highly effective in targeting those families of children eligible for 
Pupil Premium while providing support for families across the school. This was particularly 
important during lockdown to ensure families, who often felt isolated and abandoned by other 
services they rely on, had someone that they know and trust to discuss their concerns with. The 
HSW offered support with housing, access to benefits, respite, immigration status and other 
issues families faced. Some of these are more pertinent to families whose children are eligible 
for PP funding. We also recognise that some children at Penn Hall who are in need were not 
eligible for PP funding because they have nil recourse to public funds . 

Outcome 3   To ensure that the holistic progress of learners eligible for the pupil 
premium is evidenced, measured and celebrated with parents and carers. 

All pupils now have a learning journey area within the Evidence for Learning app which will 
measure and evidence their progress against both EHCP steps and outcomes and curriculum 
frameworks within Penn Hall Steps. Attendance at EHCP reviews and therefore opportunity to 
celebrate pupil progress with parents has been inconsistent this year (in a large part because of 
the covid pandemic) and increasing attendance at EHCP reviews through the support of the 
Home School Worker features in our updated PP strategy. 

Outcome 4 To ensure that pupils eligible for the pupil premium have access to a 
curriculum offer rich in opportunities to develop relationships, self-confidence and 
engagement 

This has been challenging against the back drop of the pandemic which meant that children 
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and young people spent significant time learning at home. Our Summer Term Arts based 
activities (funded as part of our Catch Up programme), Penn Fest were high quality enrichment 
opportunities which provided opportunities to develop relationships and self confidence. We 
look forward to further enriching this programme through trip and visits and therefore building 
cultural capital as restrictions ease in this current academic year.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 
academic year. This will help the Department for Education identify which ones are popular in 
England 

Programme Provider 

Music Therapy Music Therapy Works 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. For 
example, about your strategy planning, or other activity that you are implementing to support 
disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding. 

 

 


